SAMPLE LESSON PLAN FORM


	COURSE:  Economics
	LESSON TITLE:  “Why Nations Trade – Comparative Advantage”

	Topic Overview:  Students discuss why nations trade with one another

	GRADE LEVEL:  12th
	Estimated Time:
1 – 2 periods

	Content Standard(s):  
COS: 12:12

	Testing Objective Correlation:

AHSGE – Standard I-1



	Personal Financial Literacy Standards: 

Money Management Standard #1:  Explain how limited personal financial resources affect the choices people make.
Money Management Standard #2:  Identify the opportunity cost of financial decisions.

Benchmark 4-1:  People (and countries) make choices because they have limited financial resources and cannot have everything they want.

Benchmark 4-2:  A first step toward reaching financial goals is to identify needs and wants and rank them in order of importance.
Benchmark 8-1:  Financial choices that people (and countries) make have benefits, costs, and future consequences.



	Materials/Equipment/Technology Resources:
1.  www. ecedweb.unomaha.edu/lessons/lessons6-12.cfm
(www.ecedweb.unomaha.edu, then click “K-12 Teach” “6-12 Economics” “Classroom Lessons”  - 5th lesson on list)
2.  “Financial Fitness for Life:  Teacher Guide:  Grades 6-8:  Shaping Up Your 

     Financial Future” (JumpStart Search, www.jumpstart.org)

3. “Money Wise II, Teacher’s Guide” (JumpStart, www.jumpstart.org)

Attached handouts

- Activity 1, Comparative Advantage, one copy for each student 

- Activity 2, Human Resources and Comparative Advantage, one for each student 

- Activity 3, Bureaucratic Skills Test, several copies (one with the answers for the tester.) 

- Activity 4, Computer Skills Test, Several copies (one with the answers for the tester.)
and
    Personal Finance for the Economics Classroom, Unit One, “Financial Markets;” or go to www.fl2010.org. 


	Procedures/Activities/Learning Experiences:

1. Warm-up  - Brainstorm “Why do nations trade?”
2. Distribute Activity 1, Comparative Advantage. Allow students sufficient time to read the explanation of comparative advantage or assign the reading for homework. (This is a difficult concept for students at all levels to understand. You may choose to treat the activity as a text and read through it step by step with your students. Once you think the students understand the concept, use steps 2 through 9 as a review.) 

3. Copy TABLE A on the board or overhead. Ask the following questions: 

What would be the total production of shoes and shirts without specialization and trade? (180 units of shoes and175 units of shirts.) 
How many units of each good would the United States have? (100 units of shoes and 75 units of shirts.) 
How many units of each good would Canada have? (80 units of shoes and 100 units of shirts.) 
4. Copy TABLE B on the board. Ask the following questions: 

How did specialization affect world production? (Added 20 units of shoes and 25 units of shirts.) 
How did specialization and trade affect the standard of living in the United States? In Canada? (The United States added 25 units of shirts. Canada added 20 units of shoes.) 

5. Copy TABLE C on the board or overhead. Ask the following questions: 

What would be the total production of shoes and shirts without specialization and trade? (180 units of shoes and 155 units of shirts.) 
How many units of each good would the United States have? (100 units of shoes and 80 units of shirts.) 

How many units of each good would Canada have? (80 units of shoes and 75 units of shirts.) 

6. Copy TABLE D on the board or overhead. Ask the following question: 

How did specialization affect world production? (Added 20 units of shoes and lost 5 units of shirts.) 
7. Copy TABLE E on the board or overhead. Ask the following questions: 

How did this case of partial specialization increase total production from TABLE C? (Added 10 units of shoes and 3 units of shirts.) 
Assume that the United States trades 85 units of shoes to Canada for 75 units of shirts as shown below: 

CONCEPTS 

Country

Shoes

Shirts

United States

105

83

Canada 

85

75

Total

190

158

How many units of each good would the United States have? (105 units of shoes and 83 units of shirts.) 
How many units of each good would Canada have? (85 units of shoes and 75 units of shirts.) 

Would this be an improvement over TABLE C? (The United States would add 5 units of shoes and 3 units of shirts; Canada would add 5 units of shoes.) 
8. Suppose that the United States trades 90 units of shoes to Canada for 75 units of shirts as shown below. Would both countries be better off than in TABLE C? (The United States would add 3 units of shirts and Canada would add 10 units of shoes.) 

Country

Shoes

Shirts

United States

100

83

Canada 

90

75

Total

190

158

9. Why wouldn't the United States trade 95 units of shoes for 75 units of shirts? 

Country

Shoes

Shirts

United States

95

83

Canada 

95

75

Total

190

158

10. (Without specialization the United States had 100 units of shoes and 80 units of shirts. The opportunity cost of one unit of shirts was 1.25 units of shoes. Three shirts would cost 3.75 units shoes. This trade would give up 5 units of shoes for 3 shirts.) 

11. Who benefits when countries trade? (Both countries benefit or no trade will take place.) 

PERIOD 2 

12. Set up the classroom as described in Activity 2, Human Resources and Comparative Advantage. (Corner #1, SERVICE SKILLS; Corner #2, SALES SKILLS; Corner #3, BUREAUCRATIC SKILLS; Corner #4, COMPUTER SKILLS; Center of the Classroom, OTHER.) 

13. Provide someone to administer the tests in Corner #3 (Activity 3, Bureaucratic Skills Test) and Corner #4 (Activity 4, Computer Skills Test). 

14. Divide the remaining students into 4 approximately equal groups. Explain to the students that they should not be discouraged if they find one or more of the tests from Activity 2 to be difficult. If everyone got all the questions right, there would be no reason to specialize, and this activity is about specialization based on comparative advantage. 

15. Distribute Activity 2, Human Resources and Comparative Advantage. Have the groups meet, read over the activity, and decide what they have to do. Once they have indicated they are ready to begin their testing, signal them to begin. After 10, 20, and 30 minutes, remind them to move to another testing area; after 40 minutes, have them regroup in their countries to complete steps 4 through 7 of Activity 2. 

Answers 

Activity 3:
1. 1 point for each word in correct position.

synecdoche
synecious
synecology
synectics
synergist
synergy
synesis
synesthesia

2. 2 points for each correct answer.

a. Yes b. Yes c. No

Activity 4: One point for each correct answer. 

1. (28 days)
2. (11010)
3. (1000)
4. (7)
5. (Jane, 3, Jonas, 9, Juan)
6. (.202)
7. (7)
8. (3)
9. (10)
10??. (100, 4, 4, 40) 

16. Put the chart under step 8 of Activity 2 on the board. Have each country fill in its information. Ask each country what it decided to produce and the reasoning behind the decision. 

Closure 

Have each student make a copy of the completed chart under step 8 of Activity 2. Ask each student to write a one-page paper explaining why their country should or should not specialize and trade. They must discuss the opportunity costs involved and how com-parative advantage has influenced their decision. They should mention likely trading partners in their explanation. 

	Assessment:

Ask the students to write an original paragraph about two fictional countries and the products that they might exchange. Tell them to be sure to explain why these countries chose to produce these products, and what kind of trade will take place between these countries. Ask your most able students to define Absolute Advantage and Comparative Advantage and to explain how the two are different.

	Optional Enrichment:

1. Ask each student to look for newspaper and periodical articles that discuss international trade. Have a committee of students develop a clipping file on such topics as NAFTA, Mexico's peso crisis, the impact of rising interest rates in the United States on investment in developing countries such as Mexico, the impact of middle-class Mexicans buying U.S.-made consumer goods, major trading partners of the United States, U.S. trade relations with Japan and other Pacific Rim countries, the return of Hong Kong to China, U.S. trade relations with Canada, GATT, widening NAFTA to include Latin American countries, U.S. trade relations with Russia and the other former Soviet states, and U.S. trade relations with the European Economic Community. (Give students credit for contributing to or organizing the file.) 

2. Allow students to write short (one page) summaries of articles from the clipping file with at least one additional paragraph explaining how opportunity cost and comparative advantage help them to understand what is going on in the situation described in the article. (Students who submit thoughtful and perceptive analyses should be encouraged to present their papers to the class.) 




