SAMPLE LESSON PLAN FORM


	COURSE:  Geography
	LESSON TITLE:  Value of Education

	Topic Overview:  Students will explore the limited education choices available in certain areas of the world and relate that to their educational choices.  

	GRADE LEVEL:  7th
	Estimated Time:
1 period

	Content Standard(s):  
COS:  7-2; 7:4


	Testing Objective Correlation:

SAT 10 - Identify a result of human movement.
· Analyze a graph

· Draw a conclusion about information in a chart

· Analyze a cause/effect relationship

· Draw a conclusion based on economic data

· Summarize information presented in a graph


	Personal Financial Literacy Standards: 

Money Management Standard #4:  Apply a decision-making process to personal financial choices.
Benchmark 4-3:  A decision-making process can help people make money decisions.



	Materials/Equipment/Technology Resources:
· “Why has Waniku dropped out of school” article
· comprehension and analysis student worksheets
· education data (either a worksheet distributed or viewed as a transparency)

	Procedures/Activities/Learning Experiences:

1. Warm-up – What are the benefits of education?
2. Discuss warm-up

3. Distribute copies of “Why has Waniku dropped out of school?”  Either read aloud as a class or have students read independently.

4. Discuss article

5. Pair students to answer comprehension questions.

6. Have students share their answers and engage the class in a discussion of the answers.

7. View education/income data and discuss



	Assessment:

Have students write an expository paper explaining how education is a financial decision.

	Optional Enrichment:

· Students could create visuals including posters, bulletin boards, etc. showing the financial benefits of education or illustrating salary/education correlations.
· Students write a persuasive letter to underclassmen.  Letters should give three financial reasons for finishing high school, going to college, etc. 

· Who Are Your Heroes?

 Students will consider the status of women in the United States.

They will use the indicator of heroes to examine how our society values the

contributions of men and women. The nature of this activity is subjective, so it

is up to the facilitator to draw connections between students’ own personal

heroes and the traits and ideals that are valued by society as a whole.

Procedure:

1. Divide students into groups of three or four and assign each group a

category from the list below.

2. Ask each group to brainstorm on a list of four or more famous figures or

heroes in their category.

3. Have students answer the following questions about their heroes.

a. How many of them are men? How many are women?

b. If you have more of one gender than another hypothesize on why that is.

(Example: If your political heroes are mostly men, it might be because

more men hold political office.)

c. What is it about your female heroes that you admire? (Is it intellectual

ability, physical ability, physical beauty, other?)

d. What is it about your male heroes that you admire?

e. What do “heroes” tell us about culture or society as a whole?
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Categories of Heroes:

a. political heroes

b. religious heroes

c. sports heroes

d. music heroes

e. literary heroes

f. television/ movie heroes

g. personal heroes (family/friends)

h. fashion model heroes

i. American history heroes

j. world history heroes




Why has Wanjiku dropped out of school?
As Nyambura lowered her pail into the sun-dappled stream from which she fetched her family’s water each morning, she heard a pure, high voice singing the old song about the maize flowers blooming all over Kenya. It was Wanjiku; the voice was unmistakable — and much missed in class now that her parents had pulled her out of school to help her mother at home after the birth of her latest brother. Nyambura didn’t quite understand why they had done that; her own mother had just as much work as Wanjiku’s.  And it made her uncomfortable that she was still in school when Wanjiku

wasn’t. She set her pail down and ran up the path to greet her former classmate; she didn’t want Wanjiku to feel that they weren’t close friends just because they no longer saw each other daily.
 “We got a new goat to go with my new brother,” said Wanjiku as

Nyambura took her hand.
 “Which one is more troubling?” asked Nyambura, smiling.
“It’s hard to tell. The goat, I guess. Yesterday it ate the sleeve of my red blouse.”

They laughed together and, at the stream’s edge, kicked off their sandals to cool

their feet in the water. “It’s my little sister who’s exciting,” said Wanjiku. “She’s beginning to talk. She still stumbles when she walks, but she chatters away. Just like me at her age, Mamma says.” Nyambura wondered if Wanjiku’s baby sister would ever go to school. She tried to remember the proverb her mother had learned at the dressmaking centre where she had also learned to read a few years before. All the eight-year-old girl could recall, though, was that when she had asked if she should stay at home like

Wanjiku, to help with the younger children and the other household chores, her mother had pulled her ears gently and said, “Not you, honeypot. With that head of yours, you’re going to write the kind of books that taught me how to read.”
  “And your father thinks the same,” his voice had boomed suddenly in the doorway, “so don’t go asking him such foolish things.” He had entered the house, smiling, and threatened to tickle her to death if she raised the question again. That had closed the matter — for her at least.

The problem, thought Nyambura, as she looked at her friend’s rippled reflection in the water, was that Wanjiku’s head was just as good as hers — different, but just as good. One of the reasons she missed Wanjiku so much in class was that her friend’s answers to their teacher’s questions often set off new thoughts in her own head. Had each made the other’s  head better? And now Wanjiku was asking just the question Nyambura had been dreading: “What’s going on at school?” 

“We’re learning division.” she replied. “It’s easy,” she added, remembering how good Wanjiku had been at math. “I could teach it to you if you like.” Suddenly she realized that she’d said something wrong. 

“Of course it’s easy,” Wanjiku retorted. “Just the opposite of the times tables we were doing when I left. If five times two is ten, then two goes into ten five times.” She stood up and filled her pail. 
“You know,” she said, “I bet I can get my older brother to teach me everything he’s learned in school. I don’t really need to go myself.” Nyambura wondered, but she said nothing. That brother wasn’t very interested in school — and he never seemed to have time for anyone but his friends. Then her mother’s proverb came back to her: 
“Educate a boy and you educate one person; educate a girl and you educate a nation

Name: ____________________________________ Date: ________________________

“WHY HAS WANJIKU DROPPED OUT OF SCHOOL?”

Student Worksheet — 1
Part 1: Reading Comprehension

1. How old is Wanjiku?

2. Why did Wanjiku’s parents take her out of school?

3. Why did Nyambura's mother decide to keep her in school?

4. What might the mother’s proverb mean? “Educate a boy and you educate one person; educate a girl and you educate a nation.” Do you agree with the mother? Why or why not?

5. How might Nyambura’s future differ from Wanjiku’s as a result of her having gone to school?

6. What kinds of choices will Wanjiku have when she is older if she never returns to school?

7. Which girl might get married first? Why?

8. Which girl might have children first? Why?

9. List two possible results of societies’ denying girls education.
Name: ____________________________________ Date: ________________________

“WHY HAS WANJIKU DROPPED OUT OF SCHOOL?”

Student Worksheet — 2
Part 2: Graph Interpretation

1. On the graph below, which country has the highest female literacy rate?

2. Which country has the highest population growth rate?

3. What might be the relation or connection between the female literacy rate and the population  growth rate?
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Education and Income: The Intimate Link

The single most important factor in determining level of income is level of education. Figure 4 shows the distribution of real hourly wages of male workers by education level. Men with a college education have kept pace with inflation over the 20-year period, men with some college education have seen a decline in real income of 14 percent, and men with only a high school diploma have lost 18 percent. Meanwhile, real wages of high school dropouts have declined by 25 percent. 
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Figure 4--Distribution of real mean hourly wages for male workers by education level
If these lines are drawn out another 20 years using the same rates, the result is devastating. By 2015, male workers with only a high school education will have lost 38 percent of what comparable male workers earned in 1976. And those without a high school diploma will have lost 52 percent in real earnings over the same period. If the U.S. economy continues to place a high value on a college-educated workforce, which we believe it will, then only college graduates will be able to hold their own economically out to 2015. Those who attend some college will not do badly, but those who stop pursuing an education before or after graduating from high school will lose ground over their working lives. 

This economic polarization is particularly troublesome in that a growing proportion of the poor will be African American and Hispanic. Like non-Hispanic whites, African Americans and Hispanics suffer lifelong economic consequences if they do not pursue higher education. Because larger proportions of these two groups fail to go beyond high school, larger proportions of these groups are among the poor. Figure 5 shows an index that conveys the ratio of the number of students in higher education for various ethnic/racial groups to the total number of 18- to 29-year-olds in those groups. The figure plots changes in that index over the 20 years and extrapolates the rates out to 2015. 
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